	Adolescent Comprehensive Literacy Classroom Checklist

	Teacher's name:____________________________________________  Training group:______________________________

	Observer's Name:___________________________________________ Title:_______________________________________

	School:____________________________________________________ Grade:__________________

	

	Reading

	ENGAGEMENT

	What can the literacy teacher do to engage students in constructing meaning from print? 

	          Immersion:  The literacy teacher. . .

	reads aloud regularly to provide motivation to read more.

	creates a text-rich environment.

	creates a classroom culture that fosters a love of reading.

	develops a literacy environment that is appealing and enticing.

	          Demonstration:  The literacy teacher. . .

	functions as an exemplary reading role model:

	             shares personal reading life,

	             displays reading behaviors,

	             reads a variety of young adult genres, including fiction and 

	             informational text,

	             demonstrates that reading is a lifelong pursuit.

	          Expectation:  The literacy teacher. . .

	establishes high expectations for independent reading during reading workshop:

	           requires students to read a minimum of 25 young adult books per 

	           year,

	           expects students to read a variety of genres.

	establishes high expectations for reading workshop procedures.

	establishes high expectations for reading outside of school.

	expects students to be proficient readers who are: 

	            engaged i.e. motivated, high-level of buy-in, active.

	            fluent i.e. reads with expression and intonation; reads with 

	            appropriate rate; reads with fluidity and smoothness; 

	            automaticity is apparent; uses punctuation as meaning makers.

	            strategic i.e. knows that the purpose for engaging with text is to       

	            construct meaning; knows when the construction of meaning 

	            breaks down and has strategies and tools to build and repair 

	            understanding.

	            self-monitoring  i.e. metacognitively aware of how as a reader  

	            he/she constructs meaning; aware of different posture taken for

	            different kinds of text; aware of rate fluctuation due to different 

	            kinds of text.

	            critical i.e. reads like a writer; makes value judgment about text 

	            based on knowledge of author's craft and technique; is aware of 

	            reading "below the lines" to understand author's intent, theme, 

	            and purpose.

	           Responsibility:  The literacy teacher. . .

	allows students to self-select majority of texts.

	supports student choice.

	          Use:  The literacy teacher. . .

	commits substantial amounts of time for daily independent reading in reading workshop.

	motivates students to read through the use of book talks, book passes, readers' exchanges, recommendations, book idea sheets, etc.

	          Approximation:  The literacy teacher. . .

	creates a risk-free environment.

	assesses students based on growth over time.

	          Response:  The literacy teacher. . .

	provides varied opportunities for students to socially interact around the texts they are reading:

	            literature circles,

	            reader's response journal,

	            class discussion,

	            novel groups,

	            reading/book clubs.

	Comments:

	

	ACCESS

	What can/does the literacy teacher do to provide access to text that the students can and want to read?

	The literacy teacher. . .

	provides a classroom library containing a wide variety of engaging reading materials, including nonfiction, and representing a wide range of reading levels:

	           classroom library has varied genres.

	           classroom contains varied kinds of texts, e.g. newspapers, 

	           magazines, manuals, etc.

	           classroom library has a balance of fiction and informational texts.

	provides a daily block of uninterrupted, independent reading time. 

	identifies himself/herself as a reader by modeling reading behaviors in class.

	shows that he/she values reading by discussing personal reading.

	engages in a number of activities to educate self-selection of "just-right" books, ie. book passes, frequent book talks, readers' exchanges, recommendations, book teasers, etc.

	recommendations, book teasers, etc.

	emphasizes the value of developing a personal library.

	gives students opportunities to own books through the use of book orders.

	assesses individual student's interests and attitudes in order to guide:

	           student choice.

	           class library purchases.

	makes use of shared reading experiences, re-reading texts, paired reading, guided reading groups to increase low progress readers' access to texts they can and want to read.

	to texts they can and want to read.

	allows students to self-select the majority of texts for reading.

	assesses students in order to facilitate access to "just-right" books.

	creates a community of readers by reading aloud.

	teaches mini-lessons on book selection and assists students in selecting books in both classroom and school libraries.

	introduces students to quality literature and broadens reading interests by reading aloud.

	Comments:

	

	PRACTICE

	What can/does the literacy teacher do to insure that students practice proficient reading behaviors? 

	          The literacy teacher. . .

	expects the student to read continuously during independent reading time.

	requires students to maintain records of their reading.

	establishes a clear procedure for independent reading.

	requires students to reflect upon their reading by their use of readers' response journals.

	confers with students regarding their reading.

	provides frequent, short book talks.

	encourages and allows students to do book talks.

	keeps records of student reading behaviors.

	structures class schedules to make time for reading.

	reminds students to apply skills and knowledge learned during mini-lessons.

	invites students to share their thinking.

	conducts guided reading, literature circles, and novel groups with small flexible groups.

	Comments:

	LESSON DESIGN

	What can/does the literacy teacher do to design effective reading instruction for students? 

	          The literacy teacher. . .

	follows the gradual release of responsibility model by designing instruction to progress from teacher modeling, to guided practice, to independent practice.

	bases lessons on ongoing assessment.

	provides brief mini-lessons that focus on one topic that will help the readers.

	conducts management mini-lessons in order for students to learn the procedures for independent reading.

	uses powerful examples from texts students know.

	activates prior knowledge to enhance meaning.

	uses 5 to 10 minute mini-lessons to deliver instruction.

	Comments:

	 

	COMPREHENSION INSTRUCTION

	What can/does the literacy teacher do to teach comprehension strategies in reading?

	          The literacy teacher. . .

	introduces, models, and has the students practice metacognitive reading strategies in order to deepen meaning:

	          making schematic connections,

	          designs mini-lessons to help students analyze literary works,

	          teaches the student to make meaning-enhancing links from the 

	          text to his/her own life (text-to-self connection),

	          teaches the student to connect the text to bigger issues 

	          in the world beyond his/her neighborhood to extend meaning 

	          (text-to-world connections.)

	          teaches the student to make connections between what is 

	          currently being read and previously-read literature in 

	          in order to enhance construction of meaning (text-to-text 

	          connection),

	          teaches students to ask questions before, during and after 

	          reading in order to propel themselves through the text (questioning),

	          teaches students to differentiate between "thick" and "thin"   (questioning),

	          questions which aid in constructing meaning.  (questioning)

	          teaches students to ask questions in order to repair meaning

	          when it breaks down.  (questioning)

	          teaches students to create multi-sensory images in order to

	          comprehend text. (visualizing)

	          teaches students to use prior knowledge and clues from the text

	          to hypothesize deeper meaning.  (inferring)

	          teaches students to differentiate between essential and non-

	          essential information.  (determining importance)

	          teaches student to put together information from the text and

	          background knowledge to create new meaning.  (synthesizing)

	designs mini-lessons to help students analyze literary works.

	introduces, models, and has the student practice how to use text structures to aid in comprehension of informational text:  narrative, sequential, and categorical.

	introduces, models, and has the students practice how to use text features to aid in comprehension of informational texts:  print features, graphic aids, organizational aids, and illustrations.

	Comments:

	 

	

	Fluency Instruction



	What can/does the literacy teacher do to teach fluency strategies in reading?

	     Immersion: The literacy teacher…

	Models appropriate accuracy, rate, and prosody when reading aloud to students

	Provides oral support and modeling for readers using assisted reading, choral reading, paired reading, audiotapes, and computer programs

	Provides students with plenty of materials at their independent reading level

	Provides direct instruction and feedback to teach decoding of unknown words, correct expression and phrasing, the return-sweep eye movement, and strategies that fluent readers use to students who are two are more years behind in reading 

	Provides opportunities for repeated readings of progressively more difficult text

	

	Language Study

	Engagement

	What can the literacy teacher do to engage students in word study?

	Immersion:  The literacy teacher…

	Creates a “word rich” environment

	Create opportunities for frequent encounters with words

	Assist students with the development of word walls

	Demonstration: The literacy teacher….

	Functions as an exemplary model:

	Annunciates words and sounds clearly

	Uses vocabulary that challenges students

	Shares personal strategies for word solving in reading and writing

	Expectation: The literacy teacher…

	Establishes high expectations for vocabulary usages in both speaking and writing 

	Expects students to be proficient users of language who are:

	Engage: i.e. motivated, active, self-monitoring 

	Fluent: i.e. uses appropriate vocabulary, as well as, vocabulary appropriately

	Strategic: i.e. knows word solving techniques; has an appropriate knowledge of prefixes, suffixes, and roots 

	Self-monitoring: i.e. metacognitively aware of comprehension breakdown due to lack of understanding or misanalysis of words

	Critical: i.e. chooses words that lift writing and speech to a more engaging level for readers and listeners 

	Responsibility: The literacy teacher … 

	Allows students to self select vocabulary when writing and speaking 

	Encourages students to revise for selected vocabulary

	Use: The literacy teacher…

	Commits time daily for Language Study

	Motivates student to use rich vocabulary through modeling, exposure to exemplary vocabulary usage, engaging students in authentic word study 

	Approximation: The literacy teacher…

	Creates a risk-free environment

	Assesses students based on growth over time

	Encourages students to actively participate in word study

	Provides community by giving and receiving not-threatening, constructive feedback

	Response:  The literacy teacher…

	Provides opportunities for students to “play” with words through various writing and speaking activities

	Encourages peer interaction as a way to respond to new vocabulary 

	Access

	What can/does the literacy teacher do to provide access to vocabulary that the students can and want to use?

	

	

	Writing

	ENGAGEMENT

	What can/does the literacy teacher do to engage students in the generation of meaningful text?

	          Immersion: The literacy teacher. . .

	creates interest in writing by providing author talks.

	creates interest in writing by exposing students to great writing through read alouds, including poetry.

	creates a classroom atmosphere that is conducive to sharing writing.

	engages students in meaningful conversations about the craft of writing.

	establishes the writer's notebook as a tool for gathering writing ideas.

	allows students to self-select writing topics.

	           Demonstration:  The literacy teacher. . .

	shares exemplary pieces of text which emphasize craft, including poetry.

	functions as an exemplary writing role model, i.e.:

	             shares personal writing,

	             displays writing behaviors by writing with and in front of 

	             students,

	             engages in writing in various modes:  narrative, expository, 

	             descriptive and persuasive,

	             demonstrates that writing is a real-life pursuit.

	          Expectation:  The literacy teacher. . .

	establishes high expectations for independent writing during writing

	workshop.

	requires students to progress through two complete writing cycles per nine weeks resulting in two published pieces.

	requires students to write in a variety of genres in each of the four modes of writing i.e. narrative, expository, descriptive, and persuasive.

	establishes high expectations for writing workshop procedures.

	expects students to be proficient writers who are:

	            generative i.e. live like writers--observing, questioning, 

	            wondering, having opinions, seeing other perspectives; learn 

	            strategies for finding writing ideas, record ideas in notebook

	            fluent i.e. transfers mental ideas into written text, sustain the            

	            writing act throughout all stages of the process

	            intentional i.e. write with audience and purpose in mind, select

	            selects modes and genres that suit audience and purpose, 

	            develop an understanding of the purpose of revision,

	            revise with purpose, consciously make craft and voice   

	            decisions to effect the reader, use various strategies that will lift 

	            quality of their writing

	            self-monitoring i.e. edit writing using appropriate conventions,

	            are megacognive as they composes text, take different

	            stances toward different audiences and purposes

	            critical i.e.  write like a readers, develop a working knowledge

	            of the qualities of good writing, internalize writing techniques 

	            and strategies and apply them in all writing situations, write 

	            for the purpose self-discovery

	           Responsibility:  The literacy teacher. . .

	allows students to self-select majority of writing topics and genres.

	supports student choice of writing topics and genres.

	encourages students to edit own writing or that of peers.

	encourages students to revise own writing or that of peers.

	allows students to self-select items for publication.

	allows self-selection of modes of publication.

	             Use:  The literacy teacher. . .

	provides students with a variety of real-world and satisfying publishing options.

	commits substantial amounts of time for daily independent writing in

	writing workshop.

	motivates students to write through the use of writers' notebooks, 

	exposure to exemplary texts, author talks, mentor texts, publishing 

	events.

	            Approximation:  The literacy teacher. . .

	creates a risk-free environment.

	assesses students based on growth over time.

	encourages students to actively participate in the classroom writing.  

	community by giving and receiving non-threatening, constructive feedback. 

	           Response:  The literacy teacher. . .

	           provides opportunities for students to respond to one another's 

	           writing through use of "author's chair."

	           provides opportunities for response through teacher conferences.

	           encourages peer conferences as a way to respond to other's 

	           writing.    

	Comments:

	ACCESS

	What can/does the literacy teacher do to students access to opportunities to generate meaningful text?

	 

The literacy teacher. . .

	provides students with large blocks of time for writing workshop on a regular basis.

	uses exemplary texts as mentor pieces for the students to model.

	supplies the classroom with a variety of writing materials and references.

	displays word wall, editing and revising aides such as checklists, and charts to facilitate student decisions.

	conducts individual student writing conferences.

	creates a classroom writing climate that accommodates all learning styles.

	publishes in advance the explicit evaluation criteria for writing projects.

	expresses evaluation criteria in student-friendly language.

	displays writing guidelines and standards in highly visible ways.

	models the writing process/cycle for students.

	displays examples of exemplary student work in the classroom.

	Comments:

	PRACTICE

	What can/does the literacy teacher do to insure that students practice proficient writing behaviors?

	 

The literacy teacher. . .

	establishes procedures and rules which students apply independently during writing workshop time.

	sets up procedures that allow individual students to work at various stages in the writing process. 

	teaches a wide variety of writer's craft techniques that students can use as needed.

	provides students opportunity to publish for and share writing with stimulating,  real-world audiences.

	conducts individual student writing conferences.

	Comments:

	LESSON DESIGN

	What can/does the literacy teacher do to design effective instruction in writing?

	 

The literacy teacher. . .

	employs a gradual release of responsibility model by designing instruction that progresses from teacher modeling, to guided practice, to independent practice.

	uses minilessons to deliver instruction.

	uses mentor texts to facilitate writer's craft lessons and editing lessons.

	teaches revising and editing strategies in the context of student writing.

	Comments:

	WRITER'S CRAFT INSTRUCTION

	What can/does the literacy teach do to teach students how to lift the quality of their writing?

	 

The literacy teacher…

	conducts minilessons on the use of writer's notebook for gathering seed ideas for self-selected writing projects.

	conducts minilessons and models composing a discovery draft.

	delivers instruction in crafting techniques for content.

	delivers instruction in crafting techniques in style:

	          selected vocabulary,

	          selected information,

	          sentence variety,

	          tone,

	          voice.

	conducts minilessons in Standard English conventions in the context of students' writing and reading in order to fascilitate effective writing:

	          minimizes the use of grammatical terminology and maximizes the            

	          the use of examples,

	          emphasizes the production of effective sentences rather than their

	          analysis,

	          teaches punctuation based on classroom examination of  

	          published texts,

	          leads students in discussing and investigating questions of usage 

	          and considering the different effects that differing dialects have in 

	          different circumstances.

	designs and delivers minilessons on revising for content:

	          central idea,

	          organization,

	          unity,

	         elaboration,

	         clarity.

	Comments:

	Assessment

	What can the literacy teacher do to improve the quality of instruction through assessment?

	 

The literacy teacher. . .

	employs basic principles of effective assessment:

	          drives instruction through analysis of assessment data,

	          assesses only to improve quality of instruction,

	          uses a multiplicity of assessment indicators,

	          utilizes authentic forms of assessment,

	          is interested in what a child can do, as well as what he/she can

	          not do,

	          employs assessment for small, temporary homogeneous groups 

	          for scaffolding,

	          is capable of administering more formal literacy assessments,

	          embeds informal assessment in daily literacy activities.

	monitors and analyzes students' reading records.

	frequently takes running records on oral behaviors.

	administers interest inventories/affective assessments in order to plan 

	lessons, recommendations, and class library purchases.

	keeps anecdotal records of conferences and conversations in order to track student thinking.

	examines written work samples in order to monitor student thinking.

	has students maintain a reading and writing portfolio in order to show growth over time.

	monitors quantity of reading (25 young adult books).

	monitors reading records to insure wide reading.

	

	 

	 


